[image: image1.jpg]International Institute for Sc 'Lenﬁﬁc Research




Decolonizing The Mind (DTM)
A theoretical framework for decolonizing the university

Sandew Hira

September 30 2016

Introduction
A growing body of literature on decolonizing knowledge has resulted in a wide array of perspectives and ideas in the critique of Western knowledge production. In this article I deal with one particular approach: Decolonizing The Mind (DTM). It aims to contribute to the development of a coherent theoretical framework for decolonizing knowledge and power.
DTM and the concept of mental slavery

DTM is based on the concept of mental slavery. This concept was introduced in the nineteenth century by enslaved Africans in the Americas who articulated the effect of slavery on the minds of the enslaved. The phrase by Harriet Tubman “I freed a thousand slaves I could have freed a thousand more if only they knew they were slaves” captures the essence of mental slavery. A person could be kept in a material condition of enslavement that goes against the very essence of human dignity. Yet he or she accepts this condition as inevitable because his or her mind has been forced into submission. Tubman point to ignorance as a mechanism of mental slavery. In 1855, after her escape to freedom in Canada, she said, “I grew up like a neglected weed ignorant of liberty, having no experience of it. Then I was not happy or contented; every time I saw a white man I was afraid of being carried away.”

In his story of enslavement Frederick Douglass explains that mental slavery is a form of cowardice and weakness, a spirit that has been crushed, a lack of manhood and womanhood, a state of submission. You can only become free through struggle. His analysis is contained in the description of a physical confrontation with an enslaver, Mr. Covey. In this confrontation Douglass was successful in beating up the enslaver. He concluded: “This battle with Mr. Covey was the turning-point in my career as a slave. It rekindled the few expiring embers of freedom, and revived within me a sense of my own manhood. It recalled the departed self-confidence, and inspired me again with a determination to be free. The gratification afforded by the triumph was a full compensation for whatever else might follow, even death itself. He only can understand the deep satisfaction which I experienced, who has himself repelled by force the bloody arm of enslavement. I felt as I never felt before. It was a glorious resurrection, from the tomb of enslavement, to the heaven of freedom. My long-crushed spirit rose, cowardice departed, bold defiance took its place; and I now resolved that, however long I might remain a slave in form, the day had passed forever when I could be a slave in fact. I did not hesitate to let it be known of me, that the white man who expected to succeed in whipping me, must also succeed in killing me.”

There are two important conclusion to be drawn from Douglass’ analysis. First, that knowledge is not only gained through observation but through self-realization. He acquired the idea of mental slavery not by observing others but in the moment he realized that the fight with Covey had “rekindled the few expiring embers of freedom, and revived within me a sense of my own manhood”. 

Second, that experience was not an experience of research, but of struggle and confrontation, in this case of violent confrontation. Violence became a tool of liberation from mental slavery. It brings about a new knowledge about the hidden courage and strength of the colonized and the weakness of the colonizer.
A century later Frantz Fanon analyzed the role of violence in the decolonization of Africa based on the experience of the liberation struggle in Algeria and came to a similar conclusion: “The violence which has ruled over the ordering of the colonial world, which has ceaselessly drummed the rhythm for the destruction of native social forms and broken up without reserve the systems of reference of the economy, the customs of dress and external life, that same violence will be claimed and taken over by the native at the moment when, deciding to embody history in his own person, he surges into the forbidden quarters.”

On an individual level violence has another function: “Violence in the colonies does not only have for its aim the keeping of these enslaved men at arm's length; it seeks to dehumanize them.”
 In the liberation struggle violence by the oppressed changes the mind of the colonized person: “At the level of individuals, violence is a cleansing force. It frees the native from his inferiority complex and from his despair and inaction; it makes him fearless and restores his self-respect.”

In Fanon’s analysis participation in the armed struggle for liberation constitutes a different type of education than lectures about history, colonization and the need to decolonize the mind. It is in the actual experience of violent confrontation with the oppressor that the oppressed learns how to get rid of fear, despair, inactivity and an inferiority complex.

The mechanisms of mental slavery
While Tubman and Douglass placed their experience in the context of mental slavery, without elaborating on the concept Marcus Garvey (1887-1940) explicitly deals with the need to decolonizing the mind in 1938 in a speech in Nova Scotia Canada: “We are going to emancipate ourselves from mental enslavement because whilst others might free the body, none but ourselves can free the mind.”
 He continues: “The man who is not able to develop and use his mind is bound to be the slave of the other man who uses his mind, because man is related to man under all circumstances for good or for ill. If man is not able to protect himself from the other man he should use his mind to good advantage.”

Emancipation and liberation of a people starts with the liberation of the mind. The legal abolition of enslavement might free the body of the enslaved people, but it can not free their mind. That can only be done by themselves. 

These were not hollow words. Garvey’s movement acted on this idea. The UNIA succeeded in organizing a million Blacks in the Americas. It set up businesses with the Negro Factories Corporation: a chain of grocery stores, laundries, restaurants, clothing stores, a doll factory, a hotel, a fleet of trucks and a publishing house. The corporation also supplied guidance and issued loans to black businesses. It published a newspaper and books. Its intellectuals conducted research and produced the knowledge to liberate the mind. The organization took a severe blow when the US government managed to get Garvey arrested and extradited in 1927 to Jamaica.

In his speeches and training of the UNIA cadre Garvey explained some mechanisms of the colonization of the mind: racism, lies that white people were telling about the history and identity of black people, breaking the pride in blackness and even the use of language. 
Forty years later Ngugi wa Thiong'o described how the mind of the African was forced to regard African languages as inferior to English: “One of the most humiliating experiences was to be caught speaking Gikuyu in the vicinity of the school. The culprit was given corporal punishment - three to five strokes of the cane on bare buttocks - or was made to carry a metal plate around the neck with inscriptions such as I AM STUPID or I AM A DONKEY. Sometimes the culprits were fined money they could hardly afford. And how did the teachers catch the culprits? A button was initially given to one pupil who was supposed to hand it over to whoever was caught speaking his mother tongue. Whoever had the button at the end of the day would sing who had given it to him and the ensuing process would bring out all the culprits of the day. Thus children were turned into witch-hunters and in the process were being taught the lucrative value of being a traitor to one's immediate community."

The mechanisms of creating and sustaining mental slavery and a colonized mind have four interrelated dimensions:

1. The creation and dissemination of knowledge that promotes the idea of the superiority of the colonizer and the inferiority of the colonized.
2. The cultivation of an attitude of superiority with the colonizer and an attitude of inferiority of the colonized.

3. The fostering of skills that support the attitude of superiority with the colonizer and an attitude of inferiority of the colonized.
4. The creation and preservation of institutions that enforces the colonizing of the mind.
A major challenge in the DTM theory is the research into the mechanisms of colonizing the mind. What are the mechanisms? How do they operate? What counter-mechanisms can we develop for decolonizing the mind?
A general analysis of a DTM mechanism
The main focus of this article is on knowledge production, because decolonizing the university means decolonizing the centre of knowledge production. Western knowledge production is one of the most important mechanisms of the colonization of the mind. But before I deal with this topic, I will go into a more general analysis of mechanisms of colonizing the mind. I will take the example of language.

The colonization of the mind is a process. In the DTM framework the general analysis of a mechanism of colonizing the mind follows a pattern in six steps.
First, find a proper title of the mechanism. A proper title should explain the purpose of the mechanism in one sentence. When we analyse a mechanism, the title gives us a clear idea of the kind of mechanism we are talking about.

Take the example of the use of language as illustrated by Ngugi wa Thiong'o. A title could be: destroying cultural identity through the use of language. The mechanism aims to destroy the cultural identity of the colonized though a language policy.
Second, demarcate the historical period and geographic location where the mechanism was operating. Ngugi wa Thiong'o puts the geographical location in Kenya under colonial rule after a declaration of a state of emergency in 1952. 
Third, identify the institutions and actors involved in this mechanism. The declaration of a state of emergency led to a situation in which all schools run by patriotic nationalists were taken over by the colonial regime and were placed under District Education Boards run by Englishmen. The language policy was clearly a policy of repression by the colonizer in reaction of acts of liberation of the nationalist movement. There is a more detailed analysis possible of the institutions and actors involved then is presented here.
Fourth, analyse the process of operation of the mechanism with regards to the colonizer and the colonized. Pay special attention to the role of knowledge production and dissemination, the influence of the process on the attitude and skills of the colonizer and the colonized. In the realm of knowledge the concept was promoted of Gikuyu as an inferior language because it is an African language and English as a superior language because it is the language of the white men. The instruments that were used were among others corporal punishment and humiliation (carrying a metal plate around the neck with inscriptions such as I AM STUPID or I AM A DONKEY). They help to shape an attitude of inferiority in the African while strengthen the attitude of superiority in the Englishmen. Children were trained to become witch-hunters. They were acquiring skills that fitted in the character of a traitor.
Ngugi wa Thiong'o describes the result of this process: “Any achievement in spoken or written English was highly rewarded: prizes, prestige, applause: the ticket to higher realms. English became the measurement of intelligence and ability in the arts, the sciences, and all other branches of learning. English became the main determinant of a child's progress up the ladder of formal education.”

Fifth, identify the legacy of this mechanism nowadays. The state of emergence in Kenya lasted till 1959 but it could not stop the anti-colonial resistance gaining political independence in 1964. But political independence did not lead to the destruction of this mechanism. Ngugi wa Thiong'o explains that two conflicting lines have emerged in Kenyan intellectual circles regarding the interpretation of history, politics and economic development: “One line identifies with the imperialist heritage, colonial and neocolonial, and it sees in imperialism the motive force of Kenya's development. The more rapidly Kenya loses her identity in the West and leaves her fate in imperialist interests, the faster will be her development and her movement to the modernity in the twentieth century….

The other line identifies with the tradition of resistance in all the nationalities. It sees in the activities and actions of ordinary men and women in Kenya, the basis of Kenya's history and progress. This line best exemplified by the Kenyan intellectuals now in jails, detention camps or in exile - these are clearly not state functionaries - insists that Kenya and the needs of Kenya comes first.”

Sixth, outline the implications for decolonizing the mechanism. Ngugi wa Thiong'o elaborated on this by point to art and literature as a way of decolonizing the mind and fight the destruction of African culture. It is part of a social movement that fights to put the needs of Kenya first.
“Destroying cultural identity through the use of language” is just one mechanism of colonizing the mind. 
Decolonizing the university

The mechanism which is crucial for decolonizing the university if “the production of knowledge to support the idea of superiority of the colonizer and inferiority of the colonized”. 

Decolonizing the university is about acknowledging that western knowledge production has been used to colonize the mind. 

Let me take the six steps of the general approach and apply them to the mechanism of knowledge production in order to understand what decolonizing the university means.
1. Find a proper title of the mechanism. I frame it like this: “The production of knowledge to support the idea of superiority of the colonizer and inferiority of the colonized”.
2. Demarcate the historical period and geographic location where the mechanism was operating. Western scientific knowledge production started around 1650. Knowledge production before 1650 was based on Christian theology. The concept of superiority/inferiority was introduced with colonialism in the debate of Valladolid in 1550 but evolved as we shall see later. Initially it began with the first colonial powers (Spain Portugal) but went on to spread around the globe in all educational institutions up to now.
3. Identify the institutions and actors involved in this mechanism. Universities, think tanks, research consultancies and social movements are the institutions that produce knowledge through research and theory-building. The university plays a key role because they educate the academics working at these institutions and getting involved in social movements. The state is a crucial actor and institution. The government decides on an educational policy for the universities or hires think tanks and consultancies to carry out research. Social movements have their own dynamic. Some build on critical theories within the Western paradigms. Others are developing a fundamental critique of Western knowledge production as in the case of the decolonial movement.

4. Analyse the process of operation of the mechanism with regards to the colonizer and the colonized. I distinguish three dimensions I this process. First, the production of concepts and theories about nature and society in which the idea of superiority of the colonizer and inferiority of the colonized is codified. Second, the organization of the knowledge production that set up institutions and build a culture through which the authority of Western knowledge production is promoted and sustained. Third, the dissemination of knowledge through education, media and culture.
5. Identify the legacy of this mechanism nowadays. The legacy is continuing today in curricula, research, the organization of disciplines, the epistemology and methodology and many other manifestations of production of knowledge.
6. Outline the implications for decolonizing the mechanism. Decolonizing knowledge production is about the production of new concepts and theories and about organizing a struggle by social movements to implement them.
This is in a nutshell how in the theoretical framework of DTM the mechanism of “The production of knowledge to support the idea of superiority of the colonizer and inferiority of the colonized” is analyzed.
Now I will move to elaborate on the sixth step by looking into the foundations of a decolonial approach in knowledge production.

The foundations of DTM

Three pillars

DTM rests on three pillars:
1. First, the critique of Western science. Western science is rooted in the concepts produced by the White Enlightenment in the Western world. Without a systematic critique of the concepts and theories of Western science there is no decolonizing the mind. 

2. Second, the development of alternative concepts and theories. If Western science was founded on false concepts, then what should the alternative concepts be? Are there valuable concepts that have been produced outside of Western knowledge production?
3. Third, the translation of critique and alternative into policies for changing the legacy of colonialism: politically, economically, socially, and culturally. Many policies of institutions are based on “scientific” knowledge. If we challenged that knowledge, naturally we will challenge their policies.

Critique, power and the authority of knowledge production

Any academic institution would pride itself in the promotion of critical thinking. Critique is the engine of scientific progress. Discussion, debate and critique are driving the advancement in science. So generally speaking, nobody would oppose the necessity to critique scientific work.

But critique is not always appreciated in western based academic institutions, and for a reason. A critique of the colonial nature of science, the colonization of the mind and the unjust claim of universality of Western science is an attack on the authority of knowledge production. If the academics who are regarded as the standard bearers of knowledge and whose ideas are used in policy making by states and institutions are criticized for being biased, then a valid critique of their knowledge is also a valid critique on their authority and their recommended policies? That is why decolonial critique will ultimately lead to a confrontation with the authority of knowledge production and thus to a confrontation with power. Anyone who is thinking about seriously getting involved in decolonizing the university should realize that these are the practical implications of decolonizing knowledge.

Decolonizing science does not start with the production of new concepts and theories, but with the critique of the dominant Western knowledge production.

A methodological framework for decolonizing science

In DTM there is a methodological framework for decolonizing science. It starts with a critique and develops the alternative. Finally it looks at the policy implications.
The methodology consists of five elements:

1. The critique of Western epistemology and the development of an alternative epistemology.
2. The critique of Western concepts and terminology and the development of alternative concepts and terminology.
3. The critique of the narrative with a biased framing and the development of an alternative framing.
4. The critique of the manipulation of empirical data together with the appropriate use of empirical data.
5. The critique of the underlying ethics and the presentation of alternative ethics.
1. 
The critique of Western epistemology and the development of an alternative epistemology
In general the critique of Western epistemology is based on four propositions:

a) The separation of object and subject in knowledge production.
b) The concept of universalism.

c) The concept of laws in social science.

d) The concept of truth and lies.

These propositions are linked in the concept of the relationship between object and subject of knowledge production. I will explain the critique by the following example.

The Western positivist epistemology is eloquently summarised by Anol Bhattacherjee in his book on principles and methods of research in the social science. Note that the same principles are used in natural science. This is how he summarizes the Western approach to science, which he regards as a universal approach to science:

“The purpose of science is to create scientific knowledge. Scientific knowledge refers to a generalized body of laws and theories to explain a phenomenon or behavior of interest that are acquired using the scientific method. 

Laws are observed patterns of phenomena or behaviors, while theories are systematic explanations of the underlying phenomenon or behavior.
“Scientific method refers to a standardized set of techniques for building scientific knowledge, such as how to make valid observations, how to interpret results, and how to generalize those results. 

Scientific inquiry may take one of two possible forms: inductive or deductive. 

In inductive research, the goal of a researcher is to infer theoretical concepts and patterns from observed data. 

In deductive research, the goal of the researcher is to test concepts and patterns known from theory using new empirical data. 

Hence, inductive research is also called theory-building research, and deductive research is theory-testing research.” 

A. The separation of object and subject in knowledge production
Every school of knowledge production, Western and non-Western, is based on observation and reasoning. The object of observation is the natural and social world. The subject is the scientist who makes the observation and reasons to arrive at knowledge about the natural and social world.
In Western science the subject – the scientist – is objective and has no relation to the object. The producer of knowledge is not influenced by the object nor should he or she be influenced by it. Max Weber puts is as follows: “An empirical science cannot tell anyone what he should do - but rather what he can do - and under certain circumstances - what he wishes to do.”

What is wrong with this proposition?

Ramon Grosfoguel explains: “In Western philosophy and sciences the subject that speaks is always hidden, concealed, erased from the analysis. The “ego-politics of knowledge” of Western philosophy has always privilege the myth of a non-situated “Ego”. Ethnic/racial/gender/sexual epistemic location and the subject that speaks are always decoupled. By delinking ethnic/racial/gender/sexual epistemic location from the subject that speaks, Western philosophy and sciences are able to produce a myth about a Truthful universal knowledge that covers up, that is, conceals who is speaking as well as the geo-political and body-political epistemic location in the structures of colonial power/knowledge from which the subject speaks.”

B. The concept of universalism
From the concept of the separation of object and subject in knowledge production follows that the proposition of the subject becomes universal. Weber articulates this for the discipline of economics: “Pure economics is a theory which is "apolitical," which asserts "no moral evaluations," and which is "individualistic" in its orientation in the senses specified above. It is and will always be indispensable for analytical purposes.”

An Muslim philosopher who criticized Western philosophy and economics, Muhammad Baqir As-Sadr, explains the fallacy: “Because the capitalistic system was filled with the spirit of materialism, morality was removed from the picture. It was nowhere to be found in the system. Put more correctly, its notions and criteria underwent a change. The individual interest was declared as the highest objective, and all kinds of freedom as means for fulfilling that kind of interest. This resulted in most of the severe trials, catastrophes, tragedies and misfortunes that the modern world has experienced.”

Where Weber claims universalism in economic theory, Baqir As-Sadr points out that it’s concepts are based on a particular historical period (capitalism) and society (capitalist society). 
C. The concept of laws in social science
It takes a small step to move from the concept of universalism to the concept of social laws. “Laws are observed patterns of phenomena or behaviors, while theories are systematic explanations of the underlying phenomenon or behaviour,” says Bhattacherjee. Building on the notion of universalism and applying it to economics Western economist would argue that there is a social law of supply and demand that regulates prices. If the demand is high, the price goes up. If the supply is high, the price goes down. But as Baqir As-Sadr explains, Western economic theory is based on the acceptance of greed as a moral value. But if you don’t accept this, the universal laws suddenly become a particular moral rather than a natural law that is expressed in social relations. In the case of a famine prices of food would go be sky high. Very often governments who put the need of their population first, would prevent the rise of prices. By doing this they are not going against natural laws, but are applying humane morals.
D. The concept of truth and lies
In Western epistemology knowledge production is about seeking the truth. “Our knowledge of truths, unlike our knowledge of things, has an opposite, namely error,” writes Bertrand Russell. “So far as things are concerned, we may know them or not know them, but there is no positive state of mind which can be described as erroneous knowledge of things, so long, at any rate, as we confine ourselves to knowledge by acquaintance. Whatever we are acquainted with must be something; we may draw wrong inferences from our acquaintance, but the acquaintance itself cannot be deceptive. Thus there is no dualism as regards acquaintance. But as regards knowledge of truths, there is a dualism. We may believe what is false as well as what is true.”

You may err, but basically knowledge is about seeking the truth.

Stephen Small, co-editor of the book series Decolonizing The Mind use to say: “We may not know what the truth is, but we certainly know what lies are.” He is referring to the many lies that have been told by white scholars about how pleased Africans were with their enslavement.

The concept of mental slavery rests on the notion that Western knowledge production was set up in its fundament (epistemology, concepts and terminology, framing, manipulation of empirical data, ethics) to produce lies. Western (trained) scientists who passionately believe in their innocence, objectivity and universalism find this proposition offending. How can the purpose of science be the production of lies? Well, irrespective of the intentions, the practical result is that Western science has a dimension that does not look for the truth but produced lies to cover the truth.
In another tone one can say that Western science produces fantasies that are not related to the empirical reality. Decolonial mathematician C.K. Raju explains that in the case of Western formal mathematics: “[In] formal mathematics … you postulate some axioms and use the deductive method to arrive at conclusions from the axioms. This makes matters very complicated: Whitehead and Bertrand Russell took 368 pages to deductively prove 1+1=2 in their book. Decolonised mathematics eliminates this needless complexity and accepts the natural and empirical way; it is simple and easy… Empirical proof is rejected by Western mathematics on the grounds that empirical proof is fallible. Our senses might mislead us. To use a classical example from Indian philosophy: I might mistake a rope for a snake or a snake for a rope. But deductive proof too is fallible: one may easily mistake an invalid deductive proof for a valid one… How do you know that his own 368 page proof of 1+1=2 is valid? You just blindly trust authority, and such blind trust can be very fallible. Empirical proofs are never so fallible: one might mistake a rope for a snake, but the Western error … is like mistaking a rope for an elephant.” 

It is a different way of saying the same thing: Western knowledge production is not based on seeking the truth but on creating an imagination that is not based on empirical reality. I prefer the DTM tone that says that Western science was set up to produce lies as art of erecting a system of mental slavery in knowledge production.

Alternative epistemologies
There is not one single alternative decolonial epistemology. Outside the West there are different conceptions of what knowledge is, how it is produced and how its role is in human. In Western science knowledge is insight that a subject gains about an object that is unrelated to him or her. The insight is produce by observation and reasoning and its aim is to understand and influence the development of the object. The insight is based on two-value logic: something is true or false. Knowledge is and should be free from ethics.
The African tradition in the Americas (USA - Douglas, Caribbean-Garvey) came up with the concept of mental slavery as we explained above. Knowledge is the self realization of the situation of oppression and exploitation (emancipation from mental slavery). It is produced through struggle and it is about liberation of the enslaved and colonized human being. It acknowledges that the colonizer has produced lies that are presented as knowledge.
The Maori tradition in New Zeeland shows the complexity in considering other epistemologies. One has to take into account that certain concepts are expressed in words and a language that are an expressing of a view on nature an society. Epistemology is not only about observation, reasoning or production lies. It also about a language that is used in which thoughts are encapsulated in words and thus words define the boundaries of thought. Linda Smith explains: “The Maori word for time or space is the same. Other indigenous languages have no related word for either space or time, having instead a series of very precise terms for parts of these ideas, or for relationships between the idea and something else in the environment. There are positions within time and space in which people and events are located, but these cannot necessarily be described as distinct categories of thought.”

The indigenous tradition in Latin America takes a radical different view on the relationship between nature and man with far reaching implication for research and policy. The concept of Pachamama (Mother Earth) acknowledges nature as a living entity that should be respected in her rights. Where Western epistemology makes a distinction between man and nature and ranks man above nature as intelligent life above dead matter (rocks, rivers etc.) and unintelligent life (plants, animals etc.) Pachamama regards man and nature as a whole with nature possessing intelligence. The closest Western science comes to this view is in the concept of eco-systems. An ecosystem is a community of living organisms and nonliving parts of their environment (rocks, rivers etc.), that interact on the basis of a certain logic. If you understand an eco-system you can control it, rather than respect is as in the concept of Pachamama. The acceptance of the concept of Pachamama led the adoption of the Universal Declaration of the Rights of Mother Earth in 2010 at the World People’s Conference on Climate Change in Bolivia.

The Indian tradition has a different look on the topic of logic in epistemology. Western logic is mainly based on a two-valued logic: a proposition is either true or false. But there are many other logical systems outside the West. C.K. Raju explaines: “Take the Buddhist catuskoti logic. This is based on four alternatives. For example: the world is finite; the world is infinite, the world is both finite (in one direction) and infinite (in another direction), and the world is neither finite nor infinite (there can be other ways to look at the world).  And Buddhist logic is just one of the many logical systems, there are others such as Jaina syadavada logic. In fact, one can conceive of an infinity of possible logics.”

The Islamic tradition holds that experience is limited as a basis for generating knowledge, because, as Muhammad Baqir as-Sadr puts it, “the mind - as it is equipped with necessary knowledge prior to experience - is the primary criterion of human thought.”
 The observation itself does not produce concepts. It is how the mind analysis the observation with knowledge that has other sources than observation, such as conceptions about existence, nature or heat and the combination of these concepts.
Here are just a few examples of traditions outside the West that have made contributions to epistemology. Decolonizing the university means that these traditions should be part of the discussion on what knowledge is and how it its produced in order to develop an alternative decolonial epistemology.
2.
The critique of Western concepts and terminology and the development of alternative concepts and terminology 
A scientific concept is an idea that describes and explains certain aspects of the social or natural world. A theory is a set of interrelated concepts that describes and explains certain aspects of the social or natural world. A theory can entail one concept if it refers to one idea. It can also refer to a set of concepts, but then they should be related to on another. A description is an account of a series of events. An analysis is an explanation of how to understand a series of events. A concept is expressed in words through its terminology.
Each discipline in Western sciences have basic concepts, theories and terminology. Decolonizing the university means that we take a critical look at these concepts and ask ourselves the question: are they an adequate representation of reality or does it represent a fantasy that colonialism promotes?

The critique of Western epistemology is a general critique that needs to be concretized in the different disciplines. Above we gave an example from the discipline of economics to show how a concept (price formation) is presented as a universal truth while it clearly is a particular moral proposition.

Decolonizing a discipline means that we look at the foundational concepts in science and analyse their colonial bias.
Take a simple example in world history. A foundational concept of Western historiography is the concept of “discovery of the Americas”. Where is the colonial bias? The indigenous people of the Americas can tell you: their land was occupied and taken away from them. When we are looking for a colonial bias, we don’t have to conduct an extensive research in archives or engage in deep theoretical thinking. We just have to ask the colonized and we get the answer quick and clear: presenting a theft as a discovery is not a process of seeking the truth but of producing lies!
Decolonizing science boils down to not only criticizing the biased nature of the foundational concepts in the different disciplines, but also building new concepts that comes with a new terminology. That can be quite shocking for the colonized mind.
Columbus The Discoverer would be replaced by Columbus The Criminal or Alexander The Great by Alexander The Horrible. In the field of the history of the trans-Atlantic enslavement tradition terms like “slave” and “master” had been replaced by “enslaved” and “enslaver” in critical studies, because it is not about properties of human beings (nobody is born a slave), but a process of oppression: people are forced into slavery by other people. Less common is the replacement of “plantation” (with a romantic association with the enslaver) by “forced labour camp” (which a plantation during enslavement was in the reality of the enslaved).

How would economic theory be taught in a university if the concept of “profit maximization” would be replaced by “greed”?

Decolonizing the university is not only about criticizing the colonial bias in the concepts and terminology of the different disciplines but also about developing alternative concepts and terms.

3. 
The critique of the narrative with a biased framing and the development of an alternative framing
Epistemology, concepts and terminology are not separate entities that are brought together to form a system of knowledge. They come with a narrative based on a colonial framing. Take the example of the rise of the so-called modern world. The narrative that is being told from primary school onwards goes as follows.
In 1492 Columbus the Discoverer sough a new trade route to Asia and accidentally landed in the Americas. That opened an era of progress that is called modernity: the rise of technology and science, the replacement of suspicion and by rational thinking, the rise of a world economy and global welfare, the separation of church and state, the rise of individualism and individual freedom and civil rights etc. So modernity signals the pinnacle of the development of human civilization.
The framing in the narrative is that colonialism was an era of progress for mankind. It produced the Enlightenment in Europe that produced the great philosophers and scientist that have shaped modern world.
A decolonial narrative has a different framing. Colonialism was not an era of progress but an era of decline for mankind, specifically for its colonized part which is the largest part of the planet. The narrative goes as follows.
In 1492 Columbus the Criminal sought a new route to go to Asia to steal gold and accidentally landed in the Americas. He occupied and stole land of the indigenous people, enslaved and humiliated them. That opened an era of decline in human civilization called colonialism: the rise of barbarism with genocides and massive enslavement that led to the death of hundred of million of colonized people, the enormous transfer of wealth on a global scale through different systems of robbery and theft from the colonized world to the world of the colonizer, the rise of science and technology as instrument in creating a colonized world, the rise of a European Enlightenment Philosophy to produce racist lies about colonization as an era of darkness, the separation of the individual from society, the rise of greed and immorality to replace ethics based on respect and dignity for mankind, the introduction of massive repression and oppression of the colonized and deprive them of basic human rights etc. So colonialism was not the pinnacle but the nadir in the development of human civilization.
So we have replaced concepts and terms such as discovery by crime, modernity by barbarism, progress by decline, Enlightenment by darkness and created a decolonial narrative with both a critique of the colonial narrative and framing and an alternative narrative and framing for world history.
What goes for world history goes for other disciplines. Decolonizing science is about criticizing colonial narratives and their biased framing based on a Western epistemology, concepts and terms and providing an alternative narrative and framing with appropriate concepts and terms.

4. 
The critique of the manipulation of empirical data together with an appropriate use of empirical data
The colonial narrative is based on creating fantasies. But a fantasy is only attractive if it has some elements of empirical truth in it.
The character of Christopher Columbus is real. This Italian lived from 1450/51-1506. He set up an expedition to sail to Asia and landed by accident in the Caribbean. Those parts of the story is true. The rest is a fantasy based on selective use of empirical data to create a misrepresentation of his enterprise.

Columbus is presented as a discoverer, a scientist eager to discover new routes to further scientific knowledge. His own words in his diaries present a different picture. He writes about his request to the King and Queen of Spain to finance his expedition to Asia and used a religious motivation (conversion to Christianity) and greed. He wanted to be raised to the nobility and “henceforward I should be called Don, and should be Chief Admiral of the Ocean Sea, perpetual Viceroy and Governor of all the islands and continents that I should discover and gain, and that I might hereafter discover and gain in the Ocean Sea, and that my eldest son should succeed, and so on from generation to generation for ever.”

When he arrived in the Caribbean he did not attempt to learn about other cultures. He wrote in his diaries about the indigenous people: “They should be good servants and intelligent, for I observed that they quickly took in what was said to them, and I believe that they would easily be made Christians, as it appeared to me that they had no religion. I, our Lord being pleased, will take hence, at the time of my departure, six natives for your Highnesses, that they may learn to speak.”

He started with the crime of kidnapping. He captured seven young boys. Their families tries to free them. Columbus recounts: “A large canoe was alongside the Niña, and one of the men of the island of San Salvador, who was on board, jumped into the sea and got into the canoe. In the middle of the night before, another swam away behind the canoe, which fled, for there never was a boat that could have overtaken her, seeing that in speed they have a great advantage. So they reached the land and left the canoe.”

A misleading selection of empirical data creates the fantasy of a discoverer. A more appropriate reading of the original material shows a different picture, that of a crime that was committed and opened the door for death and destruction on a global scale.
Decolonizing science is not only about a critique of epistemology, concepts, terminology, narrative and their framing but also about studying the empirical data that are manipulated in order to produce the lies and fantasies about colonialism as a force of progress. Again and again this method will show a problematic use of empirical data by scholars trained in Western science.

5. 
The critique of the underlying ethics and the presentation of alternative ethics

Science should be objective, Western scientists will argue. The production of knowledge might be affected by ethical values of the researcher, but that is a deviation from the norm. And the norm is that knowledge production should be objective, because a separation of object and subject is possible in knowledge production.
In the DTM framework there is an acknowledgement that knowledge production has an underlying ethical basis, like it or not. It is the norm, not the deviation. The ethics goes into the concepts of science. The concept of “profit maximization” in economic is an ethical concept. When Weber says that the discipline of economics is "apolitical" and has no “moral evaluations" he is lying. “Profit maximization” should be called what it is in ethical terms: “greed”. By asserting that ethics should not be part of science he claims that his science has no ethical basis, which is not true.
The ethics is in the concepts that are used. Decolonizing science is analyzing concepts that are used in the different discipline to identify its ethical component. I already mentioned profit maximization in economics. In sociology and history the concept of modernity is used to analyse the historical development of human civilization since 1492. The ethical component is implicit. It become clear when one asks the question: what is the other side of modernity? That is backwardness. If you are not modern, you are backward. That is the implicit ethical notion, that needs to be made explicit. Once it is explicit, then the analysis can move forward by looking into the ethical values that are promoted by the concept and how the researcher takes a position in this regard.
The most honest way in dealing with ethics in science is take it out of its hidden place and put it out so one can take a position honestly and openly.

Conclusion
From the perspective of DTM decolonizing the university starts with developing a certain attitude, an attitude of critique, an awareness of the position from which the scholar speaks, a realization that decolonization means an attack on the authority of knowledge production and this attacks – depending on the specific situation in a country or institute – might come with a price.
Next there should be an acknowledgement that there are mechanisms of mental slavery that operate in knowledge production. These mechanisms have four dimensions:
1. The creation and dissemination of knowledge that promotes the idea of the superiority of the colonizer and the inferiority of the colonized.
2. The cultivation of an attitude of superiority with the colonizer and an attitude of inferiority of the colonized.

3. The fostering of skills that support the attitude of superiority with the colonizer and an attitude of inferiority of the colonized.

4. The creation and preservation of institutions that enforces the colonizing of the mind.
The DTM framework offers a methodology to analyses these mechanisms in six steps:

1. Find a proper title of the mechanism. 

2. Demarcate the historical period and geographic location where the mechanism was operating.

3. Identify the institutions and actors involved in this mechanism.

4. Analyse the process of operation of the mechanism with regards to the colonizer and the colonized.

5. Identify the legacy of this mechanism nowadays.

6. Outline the implications for decolonizing the mechanism. 

The DTM framework for production decolonial knowledge rests on three pillars:
1. First, the critique of Western science. 

2. Second, the development of alternative concepts and theories. 

3. Third, the translation of critique and alternative into policies for changing the legacy of colonialism.

The DTMJ framework uses a methodology to produce decolonial knowledge, that consists of five elements:

1. The critique of Western epistemology and the development of an alternative epistemology.
2. The critique of Western concepts and terminology and the development of alternative concepts and terminology.
3. The critique of the narrative with a biased framing and the development of an alternative framing.
4. The critique of the manipulation of empirical data together with the appropriate use of empirical data.
5. The critique of the underlying ethics and the presentation of alternative ethics.
In my forthcoming book on Decolonizing The Mind I will elaborate on the DTM framework and its application in different disciplines.
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